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The purpose of the present case study is to demonstrate that the
dispropcrtionate numbers of poor, minority and working class students
respresented among the population of "school dropouts" are, objectively, the
victims of an institutional syndrome of systematic exclusion referred to as

"the student pushout" phenomonon.

The Southern Regional Councill

defines "the pushout® as "the student, wiho
threough discriminatory treatment 1s excluded from school or else is so alienated
by the hostility of the school environment that he or she leaves.” The Children's
Defense Fund2 states, "The children most likely to be out of school are those who
can least afford to be. And those children have been maneuvered out of scheol by
officials who resport to unethical, if not illegal, and certainly immoral acticn
and lack of action to rid the schools of unwanted youngsters." The pushaut thecry
i¢ 2750 held by some quarters of "the establishment) for 89113, a juveni'e court
Judae, is of the opinion that the delinquents appearing before him are "pushouts™
for whom "lack of support by school and community” has set into motion a pattern
of forces which lead to a "lack of success in school and ultimately into the
realm of juvenile crime.” The Southern Regional Council goes on to take the
posiiion that school systems should be held legally accountable for the “ctuaer®
osushouty who, in their view, is a victim of de facto exclusion. The law not cnly
provides us with a cogent definition of the functions bf schooling and the harm -
ful effects of exclusion, but specifically provides the basis, not for placing
blame, but objectively placing responsibility and even liability for the

deprivation of educatipnal opportunities.



McClung 4 points out that:

The California Legislature had codified the conventional wisdom
regarding some of the harmful effects of being out of school:

The Legislature finds and declares: (1) that young people who have
dropped out of high school, thereby failing to receive a minimum education
are faced with Timited opportunities and employment barriers because of their
Tack of training and gkills; (2) that such young people comprise a dispropnr-
tionately large segment of the unemployed or unemployables in this State;

(3) that such people are disproportionateily invoved in juvenile delinquency
and youth offenses; (4) that such young people comprise a disproportiorate
share of those on the welfare rolls®.

Kubik ° observes that, "The U.S. Supreme Court in Goss v. Lopez . .

helds that students facing suspension have property and liberty interescs
that qualify for due process protection under the Fourteenth Ammendment.". ..
The Goss court found that by providing a system of free, public education

and compelling school attendance, the state had preferred a prcperty interzst
on students-an entitlement to public education". In discussing the “i1iberty"
aspects of the case, the court went on to point out that suspensions iight
"interfere with later opportunities for higher education and employment.

Snyder 6

goes on to point out that, "Due process liberties are rot restricted
to constitutionally guaranteed liberties". But that liberty includes" the
right to acquire useful knowledge."

however, advocates of the "pushout" phenomonon, base their position
primarily upon anecdotal gvidence and conjecture rather than cupirical study.
The only "hard evidence" is limited to percentage analysis provided by the
Children's ucfense Fund anc the Urban Appalachizn Council. 7 The former
srescit a nationwide survey which reveals that poor, minority and working
closs students ave disproportionately represented in the "dropout" population.
Tne latter cecnonstrate that "urban Appalachians” are a disproportionately

Tower socio-economic "cultural minority” who also suffer extraordinarily

nigh "dropout" rates.



The Southern Regiecnal Council's demonstration of institutionally racist
patterns of suspension is limited to schools which have just recently under-
¢one court ordered desegregation.

Research attempting to define the predictors of "dropping out" generzily
takes the form of comparing samples of "dropouts” with samples of students
who are "academically gifted, " "college bound,". . . Such researchers
demonstrate that "dropouts"” have higher rates of absenteeism behavior
problems and mobility, and lower rates of achievement, self concepnt and ICQ
and generally negative attitudes toward school 8 Busk I specifically relates
independent variables of segregated black and segregated white vs. "integratad
racial composition of schools with self esteem and achievement."

A small subset of these researchers raise the possibility that the
r2lationship between these independent variables and "dropping out" is

. 16 . X
systemic. Hunt and Clawern 6 historically trace these reiationships as they

have effected poor, minority and immiarant aroups. They conclude with the
assertion that such groups have consistantly suffered "prejudicial “reatment,
at the hands of school personnel. Although Musholt 1 acknowledges tii2
¢zneral failure to define the causal relationships between self concept anc
achievement, he demonstrates that remedial programs can not only improva
self concept achievement, he decmonstrates that remedial programs can not
only improve self concept but can concretely reduce ahsenteeism and fighting
among students. Yudin et. al. 12 take the position that

"The magnitude of the differences, however, and the time of two qroups
(dropouts and college bound) as they progress thrcugh school, seem to irdicate

he existence of systemitic factors operatinn to produce the eventual outcome.
"{Dropping out)



It is the courts which specifically raise suspensions as an independant
variabie by posing the following hypotheses in the Lopez case;
. The effects of suspension are not uniform. Most suspended students
" respond in one of more of the following ways:

1. The suspension is a blow to the student's self-esteem.

2. The student feels powerless and helpless.

3. The student views school authorities and teachers with

resentment, suspicion and fear.

The student Tearns withdrawal as a mode of problem solving.

The student has little perception of the reasons for the

suspension. He does not know what offending acts he comm1ttnd

. The student is stigmatized by his teachers and school T
administrators as a deviant. They expect the studernt to ha 3
troublemaker in the future.
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A student's suspension may also result in his family and reighbors
brandiqg him a tro?glemaker. Ultimately repeated suspensicn may result in
academic failure.
Yudin et.al. 14 go on to raise the possibility of a distinction baotween
"oood" and "bad" schools, leaving us with the question of: "whether rigorous
criteria of differentiation can, or should be, developed, remains to be seen."
Significance of the Study
The present case study of the Cincinnati Public Schools differs from
thie mainstream of "school dropout" studies in several significant respects.
1. The study attempts to establish the "student pushout" syndrome as
a form of de facto exclusion from the public schools.

2. An attempt is made to establish a relationship between "dropping
out" as a dependent variable and other independents variables nct
merely by an analysis of variance between "dropouts" and groups

such as "colleae bound students,” "academically gifted students,"

.but also by multiple regression techniques.
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3. The study also moves beyond Busk's15 definition of the
social composition of schools by including the "cultural
minority" of Appalachians, S.E.S. and including denendent
variables other than self asteen and and achievement in the
analysis.

4. The study is far more aeneralizable than the Southern Recional
Council's study of "pushouts” which only Tooked at schools which
had recently undergone court orderad deseqregation.

5. The unit of analyvsis is aggreqate school data rather than individual
students. Thus in Yundin's terms, we can begin ostablishing
criteria for “differentiation between good and had schools.”

LIMITATIONS

The Cuban government's definition of the situation brings to mind same

Timitations of the study. Thay give the followina reason for using the

terms ‘dropouts" and "pupil expulsion" intarchanceably:
". . .the factors leading to so-called dropouts are social facters
of a coercive nature, entirely alien to the will of the child or
vouth who does not attend school because of circumstances which
even heads of family find difficult to overcome. 16

They yo on to point out that;
“"To try to eliminate 'pupil expulsion' by means of educatiorii
formulas would be equivalent to attacking the branches of the

problaem. But the roots are found in the socioeconomic §tructure
and only a change will make its liquidation possib]e.“1



In the Cuban point of view, the micro-sociological focus on schools
as institutions, in the narrow sense, is "equivalent to attacking the
branches of the problem." The possibilities of changing "the roots found
in the socioeconomic structure" will not be explored. In statistical terms,
the study will be attempting to account for a small part of the variance.
Therefore, correlations of .4 and above will be construed as practically
significant.
Methodology

Data was obtained from the~entire population of Junior and Senior
High Schools in the city of Cincinnati for the academic year 1972/1973.
However, it should be kept in mind that the individual school rather than
the individual student was the unit of analysis. Analysis included Pearson
Correlation Matrices for the analysis of continuous variables and stepwise
regression for the analysis of discrete variables. The population was
stratified by school composition critieria including 1) Segregated Black
Schools 2) Segregated White Schools 3) Integrated Schools 4) Appalachian
Schools 5) S.E.S.

For purposes of statistical analysis, Cincinnati's Junior and Senior
High Schools were viewed as a population, therefore, while teste of
statistical significance were deemed inappropriate, correlation coefficients
of.40 or greater were deemed of "practical significance" for purposes of the
present case study. A complete list of the variables considered is included

in the following section.



. Ppnealachian Origin

The proportion of pupils of Apnalachian origin (first or second cencration,
attending each school was determined by distributing auestionaires to
narents which asked for birthplace, by state and county, of pupils and

varents.

. Racial Composition

The racial composition of each school was available in the form of
proportions of Black and White students.

Suspensions

The Civil Rights Reports uses the followina definition in catherina its
data ¥ . .pupil suspended for at least one day, hut not more than 20

consecutive days."

. Suspension Rates: Total, Black and Uhite

(96 ]

Total suspension rates as well as suspension rates by race were determined
by aporopriately dividing suspensions by students for each of the threae

indices.

. Suspensions Days or Duration of Average Susnension: Total, Black and

“nite
In an effort to determine the duration of the averange suspension for the
total student body as well as by race, davs were appropriately divided by

suspensions for each of the three indices.

. Stratification of Population by Composition of Student Rody

a. Racial Composition: Seqrecated Mhite, Searecated Black and Integrated

A school was defined as scuregated if its student bodv was
composed of 80% or more or any aiven race.

A scheel was defined as “integrated" if it contained no less
than 30% or more than 70% of any aiven race.
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b. Appalachian Schools

A school was defined as "Appalachian” if it contained a
minimum of 40% students of Appalachian origin."

C. Socio~Economic Status
Socio-economic status was defined as low, medium and hiah
corresponding to the proportion of "low income" students

as follows: Tless than 10%. 10%-25% and more than 25%
respectively.

Drop-0Out Rate in Percent

The Junior and Senior high school drop outs are actual “drop outs™
who have stopped attending school, but have not transferred anywhere.
Mobility

Mobility is a total of: % transfers into and out of the school

to another school within the Cincinnati Public School System:

the % of new students who moved intn the public school system:

and the % of students who move Out of the individual school.

Bhsenteeism

Absenteeism is the averace persent of students absent on every schocl

day durine the venr,

Percent Children from Low Income Families

Lew income is the definition used by the Melfare Department,

which is usually a family earning $2,000 or less or its equivilent.

Self Concept

Self concept is based on a questionaire which was aiven to each pupil.

Randomly distributed throughout the questionaire were questions which



Q.
were censidered to be self attitude evaluations. The self evaluctions
had a composite score of 1-100, thus the closer to 190 the score, the
higher the self attitude of the students in the school.

12. Average Reading Achievement Scores

Averace reading achievement scores is the averase readina score for each
pupil in the school which they received on the achievement tests. The
Junior High scores were taken in the 8th grade and the elementary scores
came from the 6th qrade. MNo achievement tests are given to high school
students.

12, Average Math Achievement Scores

Average math achievement scores is the average math score for each student
in the school which they receivaed on the achievement test. These scores
came from the same arade level as the reading score.
i ypotheses
I = Pased upon studies previcusly cited, in which individual students rather
than schools, were the unit of analysis it might be expected that: Hich drop
~ut rates were associated with:
1. High rates of absenteceism
2. Hich rates of mobility
3. Low average self concept scores
1. Low rates of achievement in readina and math
il  Based; in part, upon the work of the Southern Regional Council, it might
ue expected that; High drop outs were associated with:
1. High suspension rates

2. Lengthy duration of suspensions



ITT  Based upon the work of %usk]g and the Southern Reqional
Council, 20 it would be expected that the varvinn social composition
of schools may change the dynamics of the pushout process, however;
One or more of the predictors will be associated with drop out rates
in all cases.
Pesults

Rates of mobility, absence, self concept and achievement were
all found to be associated with dron out rates at a'nractically sionificant
level" in at least three or more strata. Suspension rates and duration of
suspension were both found to be associated with drop out rates at a
“practically sionificant level" in at least two or more strata. Therefore,
the first two hypotheses were confirmed (See Table 1).

The third hypothesis was also confirmed for it annears that the
dynamics of the "pushout" process do, in fact. vary in different strata

(See Takle 2).

The analysis of strata as discrete variables by means of step wise
rearession indicates that the social compesition of the schools is not a
strona determinent of dropout rates (See Table 3).

However, the profile of the strata indicates that the severity of
conditions reflected by rates of mobility, absence, self concept and
achievement generally worsen as the social composition of schools declincs
in status (See Table 4).

The situation of Intearated anu Appalachian schools deserves some
special attention. Although, conditions reflected by mobility, absence,
self concept and achievement appear to be better in Searerated Yhite than

Seqregated Black schools, with Integrated schools fallina in the middle,
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the situation of Appalachian schocls appears only slichtly better than
that of Seqregated Black schools thus confirminag the concerns of Maloney
and agner. 21
The fact that Integrated schools were the only ones in which self
concept was not significantly associated with dropout rates is consistent
with previous research indicating that self concept isimproved in Intearated
:choo]s.z2
However, the lack of sianificant differences in the rate of suspensicn
between strata, with sliqghtly hicher suspension rates and days in Intenrated
schools tends tc substantiate the findinas of the Southern Reaional Council.
The pattern of suspensions as it relates to the socioeconomic index
utilized is particularly ambicuous. Two factors really help to account
Tor this. First, the prorortion of students whose families are livino at
the poverty level is an extremely limited socioeconomic index, excludinn not
only upper and middle class elements but even underemployed, marainally
employed and non-union bluec collar workers. In view of the exodus from the
cities by people with the means to do so, sometimes referred to as "flight
v0 the suburbs" the urban population is skewed in the direction of the
latter three categories. Furthermore, the fact that socioaconomic status
is so intcqrally tied tc race combined with the limitations of the index,
gives rise to a situation in which some of the socioeconomic strata include
mera than one racial strata.
Tho suspension rates which were the only data available by race as
vell as by school indicate that racism as an intervening variable throuchout

the school system may be 2 source of additional clarity.
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Tahl2 5 reveals that the disparity between Black and Yhite suspensions
can be as severe as the situation in 1973-74 in which Black suspension
vates were almost twice as high as those of whites.

The present study provided some worthwhile insights for educational
poiicy makers seeking viable alternatives to the present proarams and
studies which deal with the school drop out phenomunon as a fait accompli
to be described, predicted and profiled. Proqrams of prevention would
seek to improve or eliminate those conditions and policies which aive visu
©0 igh rates of mobility, absence, suspension,
duration of suspension and low rates of achievement and self concept, in
all schools ragardless of social composition.

Student advocates in Appalachian schools and Seqrecated Black zchou.g
rmyst be particularly alert tec factors which constitute the "pushout”
paenumcnon, Where necessary, persuasion and community pressure may bo
supplemented by leqal remedies based upon the concept of education as a
constitutionally defined “"Tiberty" and "propertv richt.” The situation of
suspensions is even more clearly defined. for the question of "due proczes”
comes into play. The intervenina variable of racism, which appears preszng
throughout the school system provides the basis for utilizing existing and
explicit Civil Rights lecislation.

The situation of Integrated schools is somewhat more ambicucus. Tn2
advantaces in the areas of mohility, absence, self concept and achnieverari
ar> not offset by the substantiatic.i of the Southern Reaional Council's
observations on suspension as a means for "pushing ocut" Blzck students, in

r2cponse to court ordered desegreagation.
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First, the Southern Reaional Council data indicates that this is a
temporarv phenomonon which tends to decrease over time., In addition,

the legal remedies provided by “"due process” and existina Civil Riahts
legislation are more explicit than the "liberty" and "property rights"
conceptions. Based upon a new awareness of the “pushout" phenomonon,
preventive measures could be drawn into forthcoming desegrenation deci:icns.

Many of the data limitations of this study also have legislative
implications which miaht be incorporated into desearegation plans.

The only predictor of dropout rate for which data was gathered by race was
suspension and it should be recalled that this was in response to the

Civil Riahts Act of 1964 rather than being included as part of the general
School Survey. Legislative and/or judicial action should be taken to
insure that the other predictors of dropout rate or rather “"pushout" factors
are also gathered by race as wvell as school. Drop out rates themselves
should also kept by race. This is the only way in which the "pushout'
phenomonon can be accurately monitored.

Given the present study's substantiation of Maloney and Yaaner's
nosition that Appalachians constitute a cultural minority or certainly a
qroup whose needs are not objectively met by the school system, the catecory
of "Appalachian Origin" should also be included in the process of data
collection. Furthermore, in view of the recoanition of "socio-economic
searcgation” reflected in the renewed emphasis and rationale for metropc.itan
approaches to desearegation and the limitations of present sociocconomic
indaxes rovealed by this study, add.tional socioeconomic indexes should

be generated and incorporated into the process of data collection.
Careful inspection of Table 3 lends encouragement to this line of inquiry.



12.

rFinally, the recent proliferation of leqgislation and litigation
around the question of sex role stereotyping reveals a need for the
incorporation of sex as an independent variable in data collection.

Table 5 has particular significance for this study and also for
future studies by introducing a historical factor in the dynamics of the
“pushout" phenomonon. It should be recalled that the data utilized in the
present study covers the academic year 1972-73 just prior to the instabiliti:s
generated by the Board of Education's response to the N.A.A.C.P. suit which
was filed in the academic year 1973-74. Table 5 indicates that the "pdshout"
phenomonon as a reasponse to court ordered desegregation as citied in the
Southern Regional Council Study may very well begin before court ordered
deseqregation is implemented i.e. rather in anticipation of it. At Teast
two factors indicate the possibility that an offensive was becun to push
Blacks out of the school system in anticipation of an M.A.A.C.P. victory.
First Table 5 reveals that the disparity between Black and !''hite suspension
rates increased almost geometrically ip 1973-74 vs. 1972-73. Secondly.
there was the implementation of a "school consolidation nlan® which closed
schools in primarily Black neighborhoods thus initiating an additional
nossible "pushout® factor but definitely and objectively insuring the "one
way" busing of Blacks.

In short, the present study provides the basis for a nreventive
approach to the problem of school dropouts to replace those analyses,
policies and proqrams which merely deal with the consequences of the

“pushout” phenomonon.
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The Student Pushout: Victim of Continued Resistance to Desegreaation,
is available from the Southern Regional Council, 52 Fairlie St. NY,
Atlanta, Reorgia.

Children Qut of School, 1is available from Children's Defense Fund,
1746 Cambridge St., Massachusetts, 1974,

Bell, G. Ross - "Of Drovpouts and Pushouts," National Association
of Secondary Schools Principals Bulletin, Volume 61, “ay, 1976,
pp: 48-54,

McClung, Herle - “The Problem of the Due Process Exclusion,”
Journal of Law and Education, Vol. 3, Number 4, October, 1274, pp.526-27.

Kubik, Stephen J. - "Constitutional Law-Fourteenth Amendment-Students
Facina Suspension have Property and Liberty Interests That Qualify for
Due Process Protection," Florida State University Law Review, Vol. 3,
1575, pp: 301-313.

Snvder, 'lichael - "Procedural Due Process and Short Suspensions from the
Public Schools: Proloque to Goss Y.Lopez,” Notre Name Lawver, Volume
50, 1974-75, pp: 372-73.

Two significant reports on the urban Appalachian dronout problen

are available from Urban 2ppalachian Council, 1915 Vina Street.,
Cincinnati, Ohio. They include: Maloney,Michael - The Social Areas

of Cincinnati; Toward an Analysis of Social lleeds, January 1974, pp:
134-138.

Haoner, Thomas - "Urban Appalachian Schoel Children: The Least Understond
of A11" Horkinag Paper Humber &, 1974,

HHagner, Thomas - Report of the Anpalachian School Study Proiect" Yorkina
Paper ‘lumber 4, 1975,

Representative studies include: ‘Yhisenton, J.T. and Loree, ".R. -
Comparison of the Values, Meeds, and Aspirations of School Leavers
with those of HNon-School Leavers,"Journaal of Nearo Education, Volume
39, Fall, 1970, pp: 325-32.
Hecht, K.A. - Teacher Ratings of Potential Dropouts and Academically
Gifted Children: Are they Related? Journal of Teacher Education,
Volume 25, Summer, 1975, pp: 172-75.
Stroun, A.L. and Rohbins, L.M. - "Elementary School Predictors of High
Schoo? Students and Dropouts.,” Socioloay of Education. Volume 45, np:
212-22, Spring, 1972,
Yudin, Lee Y. et. al. - "School Dropout or Colleace Bound: Study in
Contrast, " Journal of Educational Research. Volume 67, #2, Octcber
1973.
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Busk, Patricia L. et. al. ~ "Effects of School's Racial
Composition on the Self Concept of Black and Vhite Students’
The Journal of Educational Research, Volume 67, Number 2, October, 1%73.

Hunt, Thomas C. and Clawson, Elmer U. - "Dropouts: Then and Now,
High School Journal, Volume 58, March, 1975, pp: 237-51,

Musholt, !Yayne--"Self Concept and the Middle School, "Mational /ssociation
of Secondary School Principals Bulletin, Volume 58, pp: 67-71, foril 1974,

Yudin, Lee Y. - "School Dropout or College Bound: Studv in Contrast”
Journal of Educational Research, Yolume €7, Mumber 2, October, 1973,
pp: 87-93.

Flygara, Thomas J. - "Short Term Student Suspensions and the Requirements
of Due Process, "Journal of Law and Education, Volume 3, Number 4, October,
1974, nn: 539,

op. cit. Yudin np: 92-93,
on. cit. Busk et., al.

"The Educational Movement: Cuba, 1069-1970" was an official Cuban
presentation, in Enalish, to the International Conference on Public
Education, convoked by the Internaticnal Bureau on Education and liiesco.
see School and Society, October, 1971, pp: 382-87.

The data was obtained from two major sources. Suspension data was
obtained from the Elementarv and Secondary School Civil Richts Survey,
required under Title VI of Civil Rights Act of 1264 and under IX of the
Education Ammendments of 1972, ['.S. Department of Health Education and
Velfare, Office for Civil Riaghts. Yashinoton, D.C. The remainder of tae
data was drawn from a data bank nathered by Randall Couch from the School
Information Survey Reports (Cincinnati Public Schools) for an unpublished
study done for the Urban fipnalachian Council entitled - "Appalachian
Children in the Cincinnati Public Schools.”

Ibid, Civil Riaghts Reports.
op. cit. Busk.

op. cit. Southern Regional Council.
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op. cit. Maloney and alsc 'Yagner

See Titerature reviews on the relationship between "intercration”

and self concept including; St. John, Mancy H. - "Desegregation

and Minority Group Performance, "Review of Educational Research,

Volume 43, Number 1, 1970 pp: 111-133.

Zirkel, Perry A. - "Self Concept and the 'Disadvantage” of Ethnic Group
Membership and Mixture, "Review of Educational Research, Volume 41, Number
i, 1971, pp: 221-225.
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Peaison Correlation Matrix of Factors Asssciated witn Drop Out

Rates in Junior and Senior High Schools of Varyina Seccial Composition

Low Medium Higher Integrated Segregated Searegated Apraiac

Inccme Incecme Income Black White
Mobility .09 .45 .40 .23 .56 .14 J19°
Absence .40 .32 72 .67 .79 .33 g
Self Concept .71 .64 .87 .37 .67 .57 co
Reading Achievement .02 * * * .68 .66 57
Math Achie ~rient .15 * 24 * .73 .57 c9
Total Suspension Days 14 .78 .50 72 .32 .60 .07
Biack Suspension Days .01 .32 .49 .67 .26 07 05
Wnite Suspension Days .13 .60 22 .49 .03 .61 05
Total Suspension Rate .56 .51 .13 .34 A0 .22 i3
Black Suspension Rate W24 .31 .51 42 42 .37 15
White Suspension Rate .64 .16 .24 .21 46 g7 A9

* insufficiert data



Factors Sianificantiy** Assocfated with Drop Out rates in Jr. & Sr. High Schools

of Varying Social Composition

Low Medium Higher Integrated Seqgreaated Segregated Ao
B Income Income Income Black White
Mobility X X X
Ausance X X X X A
Self Concept X X X X X
Reading Acii’ vement * * * X X h
Math Achievement * * X X X
Total Suspension Days X X X X
Black Suspensicn Days X X
wWhite Suspension Days X X X
Total Suspension Rate X X X
Black Susnensinn Rate X X
white Suspensicn Rate X X X X

*¥% A Pearson Covrralation Coafficient of .40 or greater was considered "practicaliy significart”

{see fuller =xplanaticns previously citad)

* Insufficient Data



Social Coirposition of Schools as a Predictor of Dropout Rates

Correlation Coefficient

Socio Economic Composition

Low 3.53

Medium N.S.

High 2.09
Racial Composition

Segregated Black N.S

Segregated White N.S

Integrated N.S

N.S. - Not significant



Table 4
Profiie of Strzta
Racial Composition Mobility Abzence Self Reading Math Suspension Rate Average Svsnensicn

Concept Achievement Achievement in % 1972-73 Duration Rates ir. %
of Sus- 1973-74

pension

in Days

1972-73
Integrated Junior High 32 12.00  69.00 5.1 6.2 15,97 £.82 16.1
Integrated Senior Hiah 16.75 16.50 75.25 - - f.44 3.82 17.85
Segreqgated Black Junior High 34,83 19.00 €2.33 4.4 5.9 9.60 5.98 17.00
Segregated Black Senior High 32,5 33.00 £8.5 -—- - 8.47 5.21 7.00
Segrecated White Junior High 22 13.00 6AK.5 6.7 7.5 6.60 €.50 11.94
Searecated White Senior High 17 13.00 82 - - 11.84 3.0 1.04
Appalachian Junior Hiah 34 21.67 61,57 5.0 6.0 13.70 4.96 20.52
Appalactian Senior Hich 19 15.00 77.% --- -—- 7.50 3.80 3.61
Sociceconomic Composition
Lower Junior High 35.57 20.29 ¢€C.14 4.5 5.8 11.03 3.48 15.15
Lower Senior High 32.5 33.00 68.50 - - 8.47 5.22 7.05
Middle Junicr Hich 29.00 16.33 69.00 5.2 6.3 12.42 7.62 15.92
Middle Serior Kigh 19.33 16467 75.67 --- e A.64 3.64 20.73
Uppar Junicr wign 22.23 12,57 €5.00 6.5 7.3 15.29 £.24 10.42
nnaw Qaniar Hirh 19.00 14,50 78.00 -—- --- 6.72 3.54 5.15



Table 5

Suspension Rates and Duration of Suspension for A1l Schools

1972-1973 vs. 1973-1974

Black White Averange Average
Suspension Suspension Duration Duration
Rates in % Rates in % of of
Suspension Suspension
in Days for in Days for
. Blacks Whites .
Junior High Schools
1372-1973 12,77 11.13 6.4 4.9
Senior High Schools
1972-1973 8,0 6.58 4.4 3.2
Junior High Schools ~
1973-1974 18,60 11.43 5.7 5.6
Senior High Schools
1973-1974 13.34 7.86 4.0 4.1



